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ABSTRACT  
Emotional intelligence (EI) is based on the concept of understanding one’s own emotion and the 
emotions of others. Aggression is often categorized by hurtful and destructive behaviour towards 
others; it seems to oppose the empathetic nature of EI. In this study the objective was to study 
the role of emotional intelligence on adolescents and also a gender difference in emotional 
intelligence and aggression of adolescents. The aggression scale developed by D. Spielberger et 
al., State Trait Anger Expression Inventory (STAXI) (1983) was used to measure aggression and 
the emotional intelligence scale developed by Mangal S.K., Emotional Intelligence Inventory 
(MEI) (2004) was used to measure emotional intelligence of adolescents. Data was collected 
from 246 adolescents from various Colleges. The t-test was used and it was found that there 
exists a significant difference between the levels of emotional intelligences and aggression of 
adolescent girls as compared to adolescent boys. Boys were found to be more aggressive 
whereas girls were found to be more emotionally intelligent.  
Keywords: Aggression, Adolescence, Emotional Intelligence and Gender Differences  
 
Introduction  
Aggression is a behaviour aimed at causing physical or psychological pain to any living being. It 
may be of direct or indirect type. Aggression may be physical or verbal. Physical aggression 
includes hitting, punching, pushing, slapping, kicking etc. On the other hand, verbal aggression 
means abuse, spreading of rumour, malign etc. Any aggressive behaviour that is carried out via 
another person is considered as indirect aggression. Many theories regarding aggression have 
been postulated. According to some scientists behaviour is largely related to learning from social 
environment. Another hypothesis suggests association of this behaviour with frustration which 
may occur after being prevented from reaching a goal.  
Aggression may be defined as harmful behaviour which violates social conventions and which 
may include deliberate intent to harm or injure another person or object (Bandura, 1973; 
Berkowitz, 1993). Over the past five decades, numerous researchers have studied factors 
influencing human aggression. Healthy aspects of aggression facilitate competence in daily 
challenges and social assertiveness, as well as success in competitive games, whereas aggressive 
behaviour perpetration is associated with academic, employment, financial, legal, and 
relationship problems (Scarpa, 2003). Additionally, high levels of exposure to aggression lead to 
psychological maladjustment, including depressed mood, posttraumatic stress disorder 
symptomatology, and interpersonal difficulties (Anderson & Bushman, 2002 & Dahl, 2002).  
The researchers found significant differences between boys and girls in the use of direct and 
indirect aggression. While boys became angry more often than girls, girls were significantly 
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more likely to use indirect aggression when angry, such as persuading the peer group not to be 
friends with a child, or telling lies about another child (Lagerspetz et al.).  
As past research has consistently shown, boys tend to harm others through physical and verbal 
aggression (e.g., hitting or pushing others, threatening to beat up others). These behaviours are 
consistent with the types of goals that past research has shown to be important to boys within the 
peer-group context, specifically, themes of instrumentality and physical dominance (see Block, 
1983, for a review). These types of concerns are not as salient for most girls, however. In 
contrast to boys, girls are more likely to focus on relational issues during social interaction (e.g., 
establishing close, intimate connections with others) (Block, 1983, for a review).  
At all ages, girls tend to engage in less competitive, grabbing aggressive behaviours than boys. 
Friendships among highly relationally aggressive girls involve high levels of intimacy, jealousy 
and exclusivity. Girls shift to a more indirect form of aggression at the beginning of adolescence. 
Boys are more likely to express their aggression as an impulsive act. Boys who are slighted by 
other boys tend to shrug off such treatment. Girls are more likely to become upset when they are 
victims of relational aggression (slights, put downs, rolling of eyes, signs of social rejection). 
Girls (even as infants) show evidence of more empathy than boys and stronger affiliate 
tendencies. Girls also show more guilt, remorse and prosaically behaviours. Girls are more likely 
to show evidence of what is called a “tend-and befriend” response pattern, rather than a “fight or 
flight” behavioral pattern. Such female empathy provides a potential source of strength and 
resilience that can be martialed in treatment.  
Currently, aggression is typically defined in the literature as a purposeful attempt to harm others, 
either through physical means such as hitting or pushing or through the manipulation of a social 
relationship (Crick, 1997; Roecker Phelps, 2001). Crick and Grotpeter (1995) assert that when 
children are attempting to harm a peer, they choose a method that they perceive will cause harm 
to the goals which are most valued by that particular peer group. Studies have found that 
relational aggression is significantly higher in girls than in boys (Crick & Grotpeter; Crick & 
Rose, 2000). Boys are generally more concerned with physical dominance, and the more 
important values for girls typically centre around social interactions and interpersonal 
relationships (Crick & Grotpeter).  
There are two overarching forms of aggression: indirect and direct (Card et al., 2008). Though 
their definitions do overlap, indirect aggression includes behaviours such as gossiping and 
exclusion without direct confrontation; behaviours that harm through rejection. Two types of 
indirect aggression are social and relational aggression. Social aggression comes from a child’s 
desire to be accepted in a group, but accomplishing this in a way that attacks or rejects others, 
perhaps by spreading a rumour about them. Relational aggression is when a child harms others 
by manipulating their peers through exclusion from the group and other means. Direct aggression 
includes both physical and verbal aggression, particularly direct attacks on personal well-being. 
Both direct and indirect aggression are intercorrelated and associated with various factors of 
youth maladjustment (Card et al., 2008). Aggression research focuses on discovering what 
biological, environmental, psychological, and social factors influence aggressive behaviour, and 
on how to use these discoveries to reduce unwarranted aggression. These factors can be 
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categorized as features of the situation or as features of the person in the situation. The following 
list of personological and situational input variables is illustrative of key causal factors.  
Contemporary psychological theories of aggression often invoke domain-general learning 
mechanisms in conjunction with explanations specifying the plagues of modern living - violence 
in movies and TV, teachings in Western society, the purchase by parents of toy weapons for their 
children (Berkowitz, 1993). By watching aggressive models on TV, for example, children are 
said to acquire aggressive dispositions through observational learning (Berkowitz, 1993; Eron, 
1982; Huesmann & Eron, 1986; but see Huesmann & Eron, 1989, for recent work on the 
interactions among and between learning, cognitive scripts, and genetic predispositions). A 
deeper set of explanatory principles is needed, one that does not rely primarily on modern 
phenomena such as violence on television, the mass media, Western society, toys, current 
crowding, or the alienation of modern living.  
Emotional intelligence (EI) appeared two decades ago as a new framework to explain human 
outcomes as a result of a set of abilities to process and utilize emotional information (Mayer et 
al. 2008). This perspective is based on the hypothesis that people who are capable of expressing 
and understanding emotions, assigning meaning to emotional experience, and regulating their 
feelings will be better adjusted, psychologically and socially (Ciarrochi et al. 2001). To observe 
emotional intelligence levels of undergraduate male and female college students (N=200) (100 
males and 100 female) 17-20 years, Nasar and Nasar (2008) have made an attempt and the 
results ensures the presence of higher emotional intelligence in the adolescent girls students in 
comparison to the boys. Brackett, Mayer and Warner (2004) have also been reported in their 
study among 330 college students that women scored significantly higher in emotional 
intelligence than men. Lower emotional intelligence in males shows principally the inability to 
perceive emotions and to use emotion to facilitate thought was associated with negative 
outcomes including illegal drug and alcohol use, deviant behaviour and poor relations with 
friends.  
Students Emotional Intelligence development is dependent on training and environment of their 
colleges, because of colleges are the most important background to develop Emotional 
Intelligence for students. Aggression is counted in negative emotion, because most of time due to 
aggression persons takes harmful decisions. Physical aggression, a type of direct aggression, has 
been shown to perpetuate itself, particularly when it starts during the elementary school years 
(Broidy et al., 2003). Emotional Intelligence development can help to control on aggression level 
of adolescents and other psychosocial problems. Some of the factors are affected on personal 
development which may be the causes of aggression.  
 
Objectives:  
In the light of above mentioned review of literatures, following objectives of the study have been 
made:  
1. To identify the differences between adolescent boys and girls on anger in.  
2. To identify the differences between adolescent boys and girls on the way of expression of 
aggressive behaviour on anger out.  
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3. To identify the differences between adolescent boys and girls on the way of expression of 
emotional intelligence.  
Hypotheses:  
Based on the review of the contemporary literatures in the field, following hypotheses are framed 
for the fulfilment of the objectives of the study and putting to test:  
There will be significant difference between the boys and girls on anger In.  
There will be significant difference between the boys and girls on anger out.  
There will significant difference between the boys and girls on emotional intelligence.  
Method  
Sample  
The size of the sample was 246. Data was collected from 246 adolescent students from UG to PG 
level. Out of 246 students 123 were male and 123 were female adolescents. The age range was in 
between 18-24 years. All students were belonged to middle socioeconomic status.  
TOOLS USED FOR DATA COLLECTION  
(i) State Trait Anger Expression Inventory (STAXI) (1983) aggression in selected 
subjects was assessed aggression inventory prepared by D. Spielberger et al., It 
comprise of 44 items that from 6 scales and 2 subscales. The names and the 
component of anger assessed by each scale are described as follows: State Anger(S- 
Anger), Trait Anger (T- Anger), Angry Temperament(T- Anger/T), Angry Reaction 
(T- Anger /R), Anger In (AX-IN), Anger - Out (AX/OUT), Anger – Control 
(AX/CON), Anger Expression(AX/EX). Higher the score, higher the aggression is the 
direction of scoring in this inventory. 
(ii) (ii) Mangal Emotional Intelligence Inventory (MEII) (2004): It was used to assess 
the emotional intelligence of the students, inventory prepared by Mangal S.K., 
Mangal Shubhra. A proper instruction was given to the students before distributing 
the questionnaire. Researcher observed them all and also helped them wherever they 
found difficulty. After they all replied and 30-40 min and returned the question 
booklet. The data were collected through the scoring table of the manual.  
 
Procedure  
The present study was conducted on adolescent students within the age bracket of 18 to 24 years. 
The scales were used to study the role of emotional intelligence on aggression of adolescent 
students. The instructions of these questionnaires were clearly explained to the subjects and care 
was taken to ensure that they understood the items in both the scale. All subjects were asked to 
clarify their doubts before answering the questionnaires and instructed to give a tick mark for 
each item in emotional intelligence scale and for aggression questionnaire subject put one of the 
numbers from 1, 2, 3, 4, and 5, for each item according to his or her choice. The sample 
consisted of 30 males and 30 females. Each subject gave his or her responses for both scales. 
They were asked to respond to each item in the questionnaires freely without any hesitation. All 
subjects individually administered their questionnaires and were asked to complete the 
questionnaire without any time limit. Subjects were very happy at the time of data collection 
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when they got to know about their level of aggression and emotional intelligence. This study was 
conducted in compliance with “ethical” principles.  
 
Results and Interpretation  
Table-1: Mean, SD and t- value of boys and girls Anger In. 
Gender  Mean  S. D  t- Ratio  Sig  
Male  21.10  2.73  3.00  0.05  
Female  22.04  2.20  
 
Table 1 shows mean scores of Anger In and SDs of male and female. Result showed significant 
difference between male and female. Male shown Mean (M = 21.10, SD = 2.73), in comparison 
to the Female (M = 22.04, SD = 2.20). Females have been seen ability to hold in or supress angry 
feeling.  
Table-2: Mean, SD and t- value of boys and girls Anger Out. 
Gender  Mean  S.D  t- Ratio  Sig.  
Male  12.39  4.01  1.63  5.07  
Female  11.60  3.52  
This shows that our society expects male to express their anger but this expectation is not 
extended to females. Patience and self-discipline seems to be much higher among girl 
adolescents.  
The results clearly show that boys are more aggressive than girls. It proves the first hypothesis. 
This finding is clearly supported by Harris (1994), who suggested that males report higher 
incidence of many aggressive behaviour than do females.  
Table-3: Mean, SD and t- value of boys and girls Emotional Intelligence. 
Gender  Mean  S.D  t- Ratio  Sig.  
Male  1.25  8.71  4.31  .747  
Female  1.30  8.62  
 
This shows that they live in same environment and have to fallow the same society norms and 
values. The hypothesis No. 3 was rejected because there was no significant difference found on 
mean score of boys and girls on emotional intelligence.  
 
CONCLUSION:  
The findings of the study revealed that college environment have a strong effect on developing 
students emotional Intelligence. The study also shows students strong relation of aggression and 
emotional Intelligence. But in this research not found strong significant difference in emotional 
Intelligence of boys and girls as well as in their aggression level too. It may be the cause of most 
of colleges providing soft skills and personality development programmes which is help to learn 
assertiveness and control of their emotions. The findings of the study may be helpful in better 
understanding for students, Psychologist, Educational counsellors and also provide a practical 
guide for the educational Institutes.  
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RECOMMENDATIONS FOR FUTURE RESEARCH  
The present research supports the concept of linking EI and Aggression and has been helpful in 
establishing an inverse correlation between the two measures. However, if reduced element of 
aggression in females can be studied in further research it can shed more light on this construct. 
Several suggestions can be made for future research. Similarly several other aspects like family 
background and single parent families and the level of parental education can have significant 
effect on EI and aggression. Furthermore, For example, it will be important to know whether EI 
correlates and aggression correlate in elementary, middle, and high school students with different 
ethnic and socioeconomic backgrounds. Only future research will help answer these questions.  
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